Strategies for Taking State Assessments


For MULTIPLE CHOICE Questions:  
· Remind students to carefully read each question, more than once if necessary, to make sure they understand what is being asked.  
· If students are unsure of an answer, they should eliminate the incorrect choices, and then use the understanding of the concept, skill and/or given text to select the best answer from the remaining choices.  
· Remind students that there is only one correct answer choice.


For CONSTRUCTED RESPONSE Questions:
· Ask students to read each question carefully and check to see that their written responses include all information needed to answer the question completely.
· If a question requires students to do more than one task, such as “identify and provide support,” make sure they include everything that is asked in the response.
· Advise students to answer all of the questions, to the best of their ability.   Students may know enough about the topic to earn partial credit.  Do not leave any questions blank.


When Responding to READING Questions:
· Encourage students to read the passage and questions carefully before responding to the questions.  
· Remind students that the reading test has both literary and informational/technical/persuasive passages.   
· Advise students to use information from the passage to support their answers.  
· When students encounter unknown words, they should use context clues, knowledge of word structure and word parts to determine the meaning of the unknown word.
· Encourage students to use illustrations in the passage to help them comprehend information.
· Students should reread the passage for greater understanding when a question asks for predictions, conclusions or summaries.
· Encourage students to reread the text and their responses to the text for accuracy.


When Responding to OGT WRITING Questions:
· Remind students that the OGT writing test contains two writing prompts, ten multiple choice questions and one short answer question. 
· Students should take time to organize their thoughts with some form of advance organizer before writing. 
· Remind students to include:
· An introduction, body and conclusion when composing persuasive, informational or expository responses; and.
· A beginning, middle and end when composing narratives.  
· Encourage students to vary word choice and sentence types when responding to a prompt.
· Students should proofread what they have written for content, missing words, grammar, spelling and punctuation.



	For more information, visit ODE’s statewide testing Web site at:

http://portal.success-ode-state-oh-us.info/



General Classroom Strategies for Improvement

· Use an inquiry-based method of instruction, and encourage students to apply and demonstrate important concepts as a check for their understanding.
· Provide explicit instruction for the skills of:   analyzing informational text, summarizing, note-taking, outlining, organizing to draw conclusions and writing reports.
· Collaborate with teachers above and below your grade level to ensure that all content in the standards has been taught and that the curriculum is coordinated to meet the grade-band benchmarks.
· Group benchmark and grade-level indicators for instruction to aid in concept development, rather than teach the grade-level indicators in isolation.

English Language Arts

· Increase students’ exposure to nonfiction text during classroom instruction.
· Model the methods of interacting with and deconstructing text in addition to having the students do it.
· Use classroom wikis, blogs and other electronic modes to gather and share responses to text.   
· Incorporate writing across the curriculum so that writing becomes a “habit of the mind” rather than an exercise to respond to a test question.  Stress the importance of writing as a process.
· Context clues are emphasized in the elementary grade levels but need continued reinforcement through explicit instruction at the middle and high school levels.  
· Promote the practice of writing and provide experiences with writing on demand and other writing strategies and the use of peer editing.  Encourage students to observe rules of grammar and conventions.
· Continue to have students write to narrative, explanatory and persuasive prompts.
· In addition to the resources available on the ODE Web site, teachers should review the resources available on the ORC (http://ohiorc.org/) including several webcasts related to the OGT and OAT assessments. 

Social Studies

· Visit http://ims.ode.state.oh.us/ode/ims/oattoolkit/SocialStudies/Social_Studies_Toolkit.asp, the OAT Toolkit for Social Studies on the ODE Web site.  It provides valuable suggestions for teachers on how to use data, differentiate instruction and work in professional learning teams.
· Use informal pre-assessment strategies to inform daily instruction and help students connect prior knowledge and skills to new content.

Science

· Many constructed response items require more than mere recall.  Students must analyze, demonstrate or apply scientific concepts to the given scenario.  If students have not had the opportunity to practice this as part of their classroom instructional routine, they may have difficulty understanding how to answer the question.
· Science skills must be incorporated into the daily science classes.  By exposing students to experiments, design, inquiry, real-world data or application and evaluation, students will learn the processes of science.  
· Visit  http://ims.ode.state.oh.us/ode/ims/oattoolkit/Science/SC_Focusing.asp, the Ohio Science Matrix.  Found on the ODE Web site, these pages describe the science benchmarks and content limits in detail.  There are connections to other benchmarks and grade levels to show how the benchmarks are related, both vertically and horizontally.  There also are links to national documents related to each benchmark.
· Another helpful link: http://education.ohio.gov/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=1705&ContentID=63298&Content=79756 provides information about teaching science through inquiry and investigation.  Scientific inquiry and the application of real-world science encourage students to learn science at depth.
Mathematics

· Students need time in class to communicate mathematical ideas both orally and in writing to aid students in creating clear and complete written responses to constructed response items on the test.
· In addition to the resources available on the ODE Web site, teachers should review the resources available on the ORC (http://ohiorc.org/) including several webcasts related to the OGT and OAT assessments and the NCTM Web site (http://www.nctm.org/), along with the Navigations Series from NCTM.


Observations of Student Performance on the OAT & OGT

[NOTE:  The information used to make these observations is from analyses of statewide released items, so the findings are limited and may not necessarily apply to an individual school or school district.]


Reading and Writing State Assessments

Elementary Level 

· Students in Grade 5 have difficulty with questions which ask them to answer inferential and evaluative questions. (See 2010 Grade 5 Tests – Item 1).
· Students at the elementary level perform slightly better on questions addressing literary selections in comparison to questions addressing informational selections. 
· 

Middle Level

· Students are highly challenged by questions addressing the author’s argument/viewpoint and the effects of figurative language on literary text.  (See the 2010 Grade 7 Test – Item 41, the 2010 Grade 8 Test – Item 37 and 2009 Grade 6 Test – Items 39 and 40.)
· Students tend to have difficulty when responding to questions that require them to determine the meaning of a word by applying knowledge of word relationships and when using and applying knowledge of roots and affixes. (See the 2010 Grade 6 Test – Item 41 and the 2010 Grade 8 Test – Item 3.)
· Students in grades 6 and 7 have difficulty with identifying the organizational structure and text features of informational text. (See the 2010 Grade 6 Test – Items 40 and 42 and the 2010 Grade 7 Test – Item 34.)
· Students in grade 8 have difficulty with understanding how an author appeals to an audience and develops an argument. (See the 2010 Grade 8 Test – Item 37.)


High School Level

· Students tend to have difficulty using context clues and word relationships to determine the meaning of new vocabulary.




	For more information, visit ODE’s statewide testing Web site at:

http://portal.success-ode-state-oh-us.info/


OGT Social Studies Assessment Trends

The following trends can be noted when reviewing the six operational forms of the OGT social studies tests (2005 – 2010).  These forms represent the largest groups of first-time test-takers, and all previously released items mentioned below come from these forms. The conclusions are based upon a very limited number of test items [NOTE:  The OGT is not a diagnostic assessment].  

1. The “History” subscale continues to pose more difficulties for students than any other reporting category.  This is true for items addressing all seven standards across all six test administrations.  
1. These five benchmarks have generally posed more difficulties for students across the six test administrations:  History C, History D, History E, Geography A and Social Studies Skills and Methods A.  
1. During the course of the last three test administrations (2008, 2009 and 2010) items assessing benchmarks History E, Economics B, and Social Studies Skills and Methods A have been more difficult for students.  Topics within those benchmarks include:  
· Connections between developments related to World War II, the Cold War and the contemporary conflicts
· Activities of the U.S. government to influence the nation’s economy
· Factors used to determine credibility
1. Of the two types of constructed-response items, students have generally been more successful answering short answer items than the items calling for an extended response.
1. Types of constructed-response items with which students generally had difficulty include:
· History items that focus on 20th-century history (see 2005 release [item 6], 2006 release [item 12] and 2009 release [item 29]);
· Items that required students to “describe” or “explain” (see 2007 release [item 23] and 2009 release [item 29]; and
· Items that asked students to make connections between two sets of knowledge/content (see 2008 release [item 29].


Science State Assessments

Elementary Level 

· Strengths from the grade 5 test fall into two main categories: questions pertaining to science safety and general life science topics.  The main weaknesses for the grade 5 students are found in the constructed response items, where students are often asked to explain or interpret science in their own words (i.e., going beyond a recall level).  
· In Physical Science, students struggle with thermal energy transfer (Benchmark D) and how forces affect the motion of objects (Benchmark B).
· Within Earth Science, students have difficulty with processes that shape the Earth, in particular:  Benchmark B, deposition, weathering, erosion and Earth systems, and Benchmark A, which includes the characteristics of Earth and the solar system.

Middle Level  

· The areas of strength in the grade 8 OAA are found in ecosystems (Benchmark C, Life Science) and the Science Process Skills - Inquiry, Technology and Ways of Knowing, while the remaining benchmarks in Life Science, Earth Science and Physical Science are weaker.
· Students tend not to perform as well with constructed response questions that require explanation or interpretation of science. This is evident in all of the science disciplines.
· Within Life Science, the basic functions of organisms and cells (Benchmark A) and heredity (Benchmark B) seem to be areas of difficulty.  
· Within Earth Science, understanding Earth systems and Earth processes (including plate tectonics) and the universe seem to be areas of specific difficulty. 
· Within Physical Science, nature and properties of matter (Benchmark A) and forces and motion, reference points, and distance/time plotting (Benchmark B) seem to be weak.

High School Level 

· At the high school level, the differences between Earth Science, Physical Science and Life Science are not statistically significant, but there are some topics within each content area that are consistently weaker than others.   For example:
· In Earth Science, the history of Earth (Benchmark C), the history of the universe and stars (Benchmark A), water quality issues (Benchmark D), and processes that shape the Earth – in particular plate tectonics (Benchmark E) – are areas that seem to be more difficult than other Earth Science topics. 
· In Life Science, cell structures and functions (Benchmark A), genetic mechanisms and heredity (Benchmark C) and adaptations and evolutionary theory (Benchmark H) seem to be more difficult than the other topics.   
· In Physical Science, matter and subatomic particles (Benchmark A), chemical bonding, chemical formulas, and balancing equations (Benchmark B) seem to be weaker.
· Students tend not to perform as well with constructed response questions that require explanation or interpretation of science. This is evident in all of the science disciplines.


Mathematics State Assessments
Elementary Level 

· Elementary students seem to have difficulty with Patterns, Functions, and Algebra, in particular analyzing and extending patterns and describing the rule in words. (See the 2008 Grade 3 Test –Item 10, 2005 Grade 3 Test – Items 10 and 18.)
· In 2010 at grade 4 the Patterns, Functions and Algebra and Measurement standards appear to be the most difficult for students. For example, students need to be able to use the correct measurement units for a situation. Students also need the ability to apply knowledge and skills in contextual situations. (See the 2010 grade 4 Test – Items 12, 34 and 44.)
· In grade 3 the two standards, Patterns, Functions, and Algebra and Geometry and Spatial Sense, appeared to give students more of a challenge. For example, being able to identify and name shapes. (See the 2010 grade 3 Test-Item 19.)
· Difficulties on the assessment were more evenly distributed across the standards for grade 5 students. Topics of difficulty on the 2010 assessment include:  possible outcomes for a situation, dealing with elapsed time, simplifying number sentences, and determining angle measurements. (See the 2010 grade 5 Test – Items 29, 30, 34 and 38.)
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· Students struggle with the Measurement standard when selecting appropriate units for perimeter, area, weight, and volume. (See the 2007 Grade 4 Test – Items 45 and 47, and 2006 Grade 4 Test –Items 4 and 35.) 
· Students seem to know definitions, but not how to apply the definitions to actual problems. (See the 2007 Grade 5 Test – Item 31, and 2006 Grade 5 Test – Item 27.) 
· Students seem to know formulas, but lack conceptual understanding of them. (See the 2007 Grade 5 Test – Item 8.)
· Students answer the first part of a multi-step problem, but fail to complete all steps. (See the 2008 Grade 5 Test – Item 10.)


Middle Level  

· In the middle grades the results are fairly consistent across which standards students are successful and which standards they appear to struggle.
· In 2010 at grade 6 students have difficulty with the Data Analysis and Probability standard. For example, students need to understand how to read, create and analyze data displayed in a histogram. (See the 2010 grade 6 Test – Item 17.)
· In 2010 at grade 7, students struggled with the content from across all the standards. For example, students need to understand how to use integers in a contextual situation, to find the area of a composite figure, and to determine the probability in context. (See the 2010 grade 7 Test – Items 15, 17 and 18.)
· In 2010 at grade 8, it appears that students are having the difficulty the Measurement and Data Analysis and Probability standard, especially when solving problems related to surface area and volume and possible combinations for a given situation. (See the 2010 grade 8 Test – Items 5, 17 and 44.)
1. In 2010 at grade 6 students are generally performing slightly better on the test items in the Number, Number Sense and Operations standard. (See the 2010 grade 6 Test – Items 6, 11, 30, 38, and 42.)
1. In 2010 at grade 7, students are performing better on some of the test items in the Patterns, Functions and Algebra standard.
1. In 2010 at grade 8, it appears that students are performing slightly better on test items from the Patterns, Functions and Algebra standard. (See the 2010 grade 8 Test – Items 4, 16 and 29.)


High School Level 

· Generally students are performing consistently well across all standards.
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